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Figure2 

Unemployment duration survey by the A CYF, 2005 
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Source: China Youth Employment Report, 2005 

2.1.4 Rural youth in disadvantage 

China has the dual urban-rural household registration system. Urban young people in this 
paper refers to the youth aged 15-29 with urban household registration and rural young 
people refers to the youth aged 15-29 with agriculture household registration. Recent years, 
the tenn "rural migrant workers" is used to refer to the people who come from agriculture 
areas to work temporarily, usually non-regularly in urban areas and do not have urban 
registration. 

Compared with urban youth, the rural young people are in disadvantage in tenns of 
education level and job opportunity. Figure 3 shows a comparison between the education 
level of youth in rural and urban area, from which it can be observed that in rural area, the 
majority of young people are under senior high school education while in the urban area the 
majority of youth are above senior high education. The percentage of college and university 
graduates and post-graduates account for II % of rural youth, while the number in urban area 
is more than 38%. 

According to China labor statistical yearbook 2006, the majority of employed young 
people in urban area are in the fields such as business service; production, transport sector, 
etc. The statistics are unavailable for the rural young labor. According to the survey by the 
ACYF, less than I % of rural youth remain in agriculture sector. The overwhelmingly 
majority are seeking jobs in non-agriculture sector. The occupational comparison is shown in 
the graph: rural young people are much more engaged in manual and technical jobs while 
urban youth takes more jobs in professional, managerial, administration, and clerical work. 
The differences in job opportunities contributed to disparity in wages and working conditions. 
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relatively low-status jobs including hotel housekeeping, office cleaning, waitressing and 
construction work, etc. 

Figure! 

The economic activity status ofthe young population by age and sex 
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Source: China Youth Employment Report, 2005 

2.1.3 LOllg duratioll of IlI/employmellt 

o on study 

o non-economic 
o unemployed 

o non- regular 

o regular 

According to China Youth Employment Report which reports the situation in year 2005 , 

about 72% of young people without job remain unemployed for more than one year. As 
shown in figure 2, only 3% of unemployed youth are able to fUld job within one month. 

Accord ing to the survey, the median age for the yo ung population to first enter the labor 
market is 20. About 80% of the young people first entered the labor market somewhere 
between 17 to 23 years old, 13% young before 16 years old, only 2% enter the labor market 
after the age of26. For the people entered the labor market before 22 years old, about 15% of 

them started their labor force experience with a period of unemployment, wbile almost all 
the persons who entered the labor market for the first time after reaching age 22 started their 
labor force experience with being employed. So the fact is that the earlier the young people 
enter labor market, the easier it is for one to be jobless, and the longer the unemployment 
duration. It is thus vital to keep young people stay in school for long enough period of time to 
avoid an early entry to the labor market and long-period of unemployment. 
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Table 4 

1 Perceptions of the participants and T-testlANOVA & Scheffe for differences in their perceptions on 

2 
effects of the 21acement 2ractice on leaminli 

2' 33 a' 53 Mean SD tIP S~n· 13 

3 (Ofc,} (%} (Ofc,} (%} (Ofc,} !2-tal edl 
4 I. I think the placement practice IS 1.9 18.4 16.8 52.7 10.2 3.51 .97 5.52 .000** 
5 helpful for student's English (T>S) 

6 learning. Student 2.0 18.8 17.3 52.4 9.5 3.49 .97 
Teacher 0 0 0 63.6 36.4 4.36 .505 

7 Level Subgroups .92 .398 
8 Level A 2.5 7.5 32.5 42.5 IS 3.60 .922 

9 Level B 2.8 8.3 37.8 45.6 5.6 3.43 .833 
Level C 1.2 9.9 38.4 39.5 11.0 3.49 .862 

10 10. Students have significantly im~roved 3.2 22.5 32.6 36.5 5.2 3.18 .95 -.31 .754 
11 their learning achievement. tudent 3.3 22.3 32.3 36.9 5.1 3.18 .95 

12 Teacher 0 27.3 45.5 18.2 9.1 3.09 .944 
Level Subgroups .19 .824 

13 Level A 5.0 16.3 47.5 21.3 10.0 3.15 .982 
14 Level B 3.3 11.7 56.1 26.1 2.8 3.13 .780 

15 Level C 2.9 11.6 50.0 30.8 4.7 3.23 .824 
7. With the practice, students understand 1.7 18.1 17.9 53.3 8.9 3.49 .95 2.45 .015* 

16 and accept more the teaching content and (T>S) 
17 methods of their teachers. Student 1.9 18.6 17.7 54.0 8.0 3.48 .94 

18 Teacher 0 0 27.3 27.3 45.5 4.18 .874 
Level Subgroups .22 .803 

19 Level A 2.5 8.8 36.3 40.0 12.5 3.51 .914 
20 Level B 2.2 8.3 38.3 45.6 5.6 . 3.44 .813 

21 Level C 0.6 8.7 38.4 45.3 7.0 3.49 .776 
8. With the practice, low achievers 3.0 23.5 29.4 35.6 8.4 3.23 .9997 -3.24 .001** 

22 Cjogress slowly because of absence of (S>T) 
23 . gh achieving peers to learn from. 

8.6 3.25 .99 24 Student 2.9 22.6 29.6 36.3 
Teacher 9.1 63.6 18.2 9.1 0 2.27 .786 

25 Level Subgroups 1.85 .158 
26 Level A 1.3 10.0 42.5 37.5 8.8 3.43 .839 

27 Level B 2.8 7.2 50.0 35.6 4.4 3.32 .787 
Level C 0.6 11.0 43.6 37.2 7.6 3.40 .807 

28 11. I think students' improvement is due 2.4 17.1 6.9 52.1 21.6 3.73 1.06 .56 .579 
29 to students' willingness to learn; no 

30 correlation between the improvement and 
the practice. Student 2.2 17.3 7.1 52.2 21.2 3.73 1.05 

31 Teacher 9.1 9.1 0 45.5 36.4 3.9 1.3 
32 Level Subgroups 1.09 .338 

33 Level A 2.5 7.5 37.5 41.3 11.3 3.51 .886 
Level B 5.0 10.6 41.7 38.3 4.4 3.27 .894 

34 Level C 2.9 9.9 43.0 39.5 4.7 3.33 .831 
35 12. I think students' improvement is due 1.7 16.2 4.1 54.2 23.8 3.82 1.03 -.60 .547 

36 to students' learning attitude; no 
correlation between the improvement and 

37 the practice. Student 1.5 16.2 4.2 54.4 23.7 3.83 1.02 
38 Teacher 9.1 18.2 0 45.5 27.3 3.64 1.362 

39 Level Subgroups 1.56 .212 
Level A 2.5 10.0 50.0 28.8 8.8 3.31 .866 

40 Level B 2.8 13.9 48.3 27.8 7.2 3.23 .877 
41 Level C 2.9 12.2 52.9 25.0 7.0 3.21 .853 

42 2. Students feel less stressed In a class of 3.0 20.5 13.2 53.1 10.2 3.47 1.02 3.76 .003** 
similar English levels. Student 3.1 21.0 13.3 52.7 10.0 3.45 1.03 (T>S) 

43 Teacher 0 0 9.1 72.7 18.2 4.09 .539 
44 Level Subgroups 3.27 .039* 

45 Level A 6.3 18.8 32.5 30.0 12.5 3.24 1.094 (.041*) 
Level B 3.9 8.3 34.4 48.3 5.0 3.42 .865 (C>A) 

46 LevelC 1.2 10.5 32.6 43.6 12.2 3.55 .88 
47 4. With the practice, students are more 2.4 21.8 27.4 42.3 6.0 3.28 .95 1.91 .057 

48 motivated in their interest in learning 
English in class. Student 2.4 21.9 27.9 42.3 5.5 3.27 .94 

49 Teacher 0 18.2 9.1 45.5 27.3 3.82 1.079 
50 Level Subgroups .68 .506 

51 Level A 3.8 11.3 45.0 32.5 7.5 3.29 .903 
Level B 3.9 13.3 50.0 28.9 3.9 3.16 .845 

52 Level C 0.6 11.6 45.3 36.6 5.8 3.35 .785 
53 6. With the practice, students with good 3.0 27.9 27.4 36.9 4.8 3.13 .97 .82 .411 
54 or poor En~ish start to elevate their 

interest in eir English learning. 
55 Student 3.1 28.1 27.4 36.5 4.9 3.12 .98 
56 Teacher 0 18.2 27.3 54.5 0 3.36 .809 

57 Level Subgroups .33 .716 
Level A 3.8 22.5 45.0 18.8 10.0 3.09 .983 

58 Level B ·5.0 16.1 49.4 26.7 2.8 3.06 .860 
59 Level C 0.6 18.6 47.1 30.2 3.5 3.17 .790 
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Table 4 (continued) 
SD t!if 

. I e practice, stu ents are more 
focused in class than before. Student 2:4 19:9 29:2 41:2 7:3 3:31 :95 

Teacher 0 9.1 36.4 36.4 18.2 3.64 .924 
Level Subgroups 1.36 .267 

Level A 3.8 11.3 43.8 30.0 11.3 3.34 .954 
Level B 3.3 10.6 52.8 30.6 2.8 3.19 .790 
Level C 1.2 9.3 47.7 33.7 8.1 3.38 .812 

5. With the practice, students are more 2.8 27.2 30.2 34.6 5.2 3.12 .96 -1.06 .291 
active and positive about their En~ish 

.96 learning. tlldenl 2.9 26.5 30.5 35.0 5.1 3.13 
Teacher 0 54.5 18.2 18.2 9.1 2.82 1.079 

Level Subgroups 1.54 .215 
Level A 5.0 20.0 37.5 28.8 8.8 3.16 1.012 
Level B 4.4 16.7 54.4 21.1 3.3 3.02 .832 
Level C 0.6 14.5 52.9 27.9 4.1 3.20 .757 

9. Students are more willing to res~ond 6.0 28.9 32.6 27.9 4.5 2.96 .995 -.47 .636 
in class. tudent 6.2 28.5 32.5 28.3 4.4 2.96 .997 

Teacher 0 45.5 36.4 9.1 9.1 2.82 .982 
Level Subr:up.s 3.36 .036* 

velA 5.0 25.0 38.8 23.8 7.5 3.04 .999 (.048*) 
Level B 7.8 21.7 53.3 16.1 1.1 2.81 .838 (C>B) 
Level C 5.8 14.0 57.0 17.4 5.8 3.03 .885 

Note: *P<.05, **P<.Ol; 
a l="Disagree Very Much"; 2="Disagree"; 3="No Opinion"; 4="Agree"; 5="Agree Very Much". 

in that "with the practice, low achievers progress slowly because of absence of high 

achieving peers to learn from" (Item 8). In fact, students at a low achieving class are 

deprived of the example and stimulation provided by high achievers (e.g. Good and 

Marshall, 1984; Persell, 1977). The student group was significantly more concerned 

about slow progress of the low achievers than did their teachers (p<.01), denoting 

another negative effect of the grouping practice which should have raised the teachers' 

attention to. 

To examine if the placement practice influences learning motivation of the 

students, it is found that 62.7% of the students and 90.9% of the teachers agreed on 

that "students feel less stressed in a class of similar English levels" (Item 2), 

suggestive of a positive effect on lowering students' affective filter. Respective 41.7% 

and 48.3% of the whole respondents claimed that "with the practice, students with 

good or poor English start to elevate their interest in their English learning" (Item 6) 

and that "students are more motivated in their interest in learning English in class" 

(Item 4). Compared to Item 2 wining a mean of 3.47 (M=3.45 for students 1M=4.09 

for teachers, these two other motivational effects, though failing to sustain significant 

evidences, both still gained a mean of above 3 (see Table 4). 

As for the issue of how the placement practice impacts students' attitude to 

learning, the result shows that less than fifty percent of the whole respondents (48.6%) 

endorsed that with the practice, students become "more focused in class than before" 

(Item 3, M=3.32). A smaller proportion of about two-fifths of the respondents reported 

that "with the practice, students are more active and positive about their English 

learning" (Item 5) with a mean of 3.12. These findings indicate a somewhat positive 

effect of the placement practice on students' attitude to learning. However, the item of 

"students are more willing to respond in class" (Item 9) received the least agreements 
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(4) and therefore an Engli sh placement practice will influence what learners learn ; 

and 

(5) An English placement practice wi ll influence learning in tenllS of degree of 

learners ' motivation/attitude to English learning and affective level. 

Table 6 
Washback effects of placement practice on English teaching and learn ing 

r-~----~~~mIOC~B~~~i~~u~~~--------~ 

Effects on Learning 
• Learning outcomes 
The placement practi ce benefit s student 's Engli sh 
]caming outcomes/achievement albeit not 
significant. 

The placement practi ce is helpful for students' 

English learning. 

• Learning mothllllion/attitude lIUlI 
1l/fectil1e level 

Elevating student s' pos it ive altitude towards Engli sh 

learning 

Increasing students' levels o f focus in class. 

The placemen t practi ce lowers stu dents' stress level , 

especiall y for low ac hi evers. 

Students at Level C become morc inclining to 

respond in class than those at Leve l B. 

(effect ror some learners but not ror others) 

Effects on Teaching 
• Influence llttilllde to teadlillg COll1ell1, 

methods, assessment system ami 
practice measure 

Stud ents' understanding and accepting more th e 
teaching cOnlenl and methods o r their teachers. 

Stud ents' and teachers' positi ve attitudes toward th e 

teaching content and methods used. 

Positi ve attitude towards a 3-lcvcl grouping. 

Easy to enact interacti ve teaching-Ieaming 
acti vities. (effect on teaching-learning process) 

Constant adj ustments made to curri cula/progra ms or 
th e placement practice: (I ) curricul ar 
dec ision-making or teaching content , changing from 
the individual to the coll ec ti ve; (2) the ex pansion of 
placement application from Freshmen English to 
Sophomore Engli sh. (effect on the program) 

Effects on Learning 
• Learning outc(}mes 
No direct co rre lati on between stud ents' improvement 

and th e practi ce. 

No signifi cant improve ment o n Engli sh competence. 

Possible slow progress o f the low achievers du e to 

absence of hi gh achiev ing peers to leam rrom. 

• Learning lII otivatiolJ/ llttilllde 
Student 's remai ning passive in cl ilssroom partic ipa tion. 

Effects on Teaching 
• Influence attitude to teaching content, 

metlwds, as,\'essm ent system ami praL'tiL'e 
measure 

Students ' relati ve less s,lIi s ractory attitude toward th e 

placement tests used, the assessment tools and the 

scoring system in general. 

Dou bt about the fairness of achievement assessment as 

a result o r adopt ion o f non-standardi zed assessment. 

A possibly too positi ve teachers' a tt itude to the 

ab ilit y-groupin g in te rms o r the 3-levcl grouping and 

placement too ls for rreshmen and sophomores. 

And to be exact (6) An Engli sh placement practice will injluence students' Gnd 
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other company which is located in the countries that does not impose the tax. With relation to income distribution, 
the concern is about equality in revenue distribution. Usually poor households get the worst impact from the tax 
compared with rich households. The impact usually relates to financial problem. For example, with more money 
the higher income person is willing to pay more to get better goods and services compared with the lower income 
person. This obstacle will be one of main considerations to OECD member countries in deciding whether the 
implement environment taxes in their countries or not. 50 

In spite of the obstacles faced by OECD member countries, environment taxes also bring additional revenue 
to their GDP which is almost 2 per cent in average from 1996 to 2006.51 This additional revenue for respective 
countries can be seen in Figure 2 below . 

..... F~gttre 2. Rev~nue from Environm~p:~!lyrelated Jax~~in pe~ ~~nt ofGI)P 
o 

[~~;;6-~';O;1-• 2006 -, 
!' - .. - ... ----------------.. ----.--.---... .:::::.==:=--====--=-=::-.. :::::-:.::!.... __ ·_-------------_· .... · .... ·· .. ··--I 

4~----__ ~I.----------------------~----------__ --__ ----__ ~!i 

"'"i--- --I ,..- ._-- hi 
- I ~ ~ 
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Source: OECD. 
As shown in figure 2, among the countries, Denmark has the highest additional revenue to GOP from environment 
related taxes and also this revenue gradually increased from 1996 to 2006. 

One of the OECD member countries which are already implementing the tax is the United Kingdom (UK). 
The reason in choosing UK as an example in this paper is because revenue obtained from the tax increased by 
around 56 per cent between 1994 and 2003 and also its policy on environmental tax rates was reviewed each 
period. There are 8 (eight) environment taxes imposed in UK that has further been grouped into four main 
categories: energy product, pollution, resources, and transport. These taxes are duty on hydrocarbon oil, VAT on 
duty, fossil fuel levy, climate change levy, vehicle excise duty, air passenger duty, landfill tax, and aggregate levy. 
One of those categories is energy product which increased significantly by 53 per cent in period 1994 - 2003 from 
£17.8 billion in 1994 to £27.2 billion in 2002. 52 One of the policies on environment taxes that were reviewed each 
period is the policy related to fossil fuel levy (FFL) and Landfill tax. . 

Data from UK's HM Customs and Excise as cited by Lin and Francis 53 states that FFL is levied on 
electricity price which uses fossil fuel to encourage renewable energy sources for electricity. At first levied at 
period April 1990 - March 1991, FFL rate was 10.60%. This rate was reviewed every period. In period April 
1991 - March 1993 rate was increased to 11.00%, however since April 1993 until March 2002 rate was reduced to 
0.30%. Landfill tax which was introduced in 1996 is levied to waste that is disposed at a licensed landfill site. 
This tax is levied at two rates, lower rate and standard rate. Standard rate is reviewed each period; however the 
lower rate is fIXed. At first the standard rate was introduced in year 1996, the tax rate was £7 per ton and then 
increased at least £3 gradually every period until it reached £35 per ton. 

There are some studies on the effect of environmental tax to business activities in OECD member countries. 
The studies point out that environment related taxes give a positive effect to the companies besides its negative 
effect. Some of these studies are (1) a study in Ireland done by Clinch and DunneS4 which states that environment 
related tax which relates to energy will help company change their behavior in using energy to be more efficient 

so OECD, Environmentally Related Taxes in OECD Countries (OECD: France, 2001), 29. 
SI OECD, Environmentally Related Taxes, Fees, and Charges, 2006, http://www2.oecd.orglecoinst/guerieslindex.htm 
(accessed June 6, 2009). 
S2 Emily Lin and Perry Francis, "Industrial Analysis of Environmental Taxes", (Economic Trends no.609, August, 
2004), http://www.statistics.gov.uk/articlesleconomics treadsIET609Iin.pdf(accessed April 30,2009). 
s3Ibid., p.57-59. 
S4 J. Peter Clinch and Louise Dunne, "Environmental Tax Reform: An Assessment of Social Responses in Ireland", 
Energy Policy, no. 34 (2006): 959-959, http://www.elsevier.comllocate/eIipol (accessed June 29, 2009). 
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Pakistan the biggest reasons for this insularity to Global credit crisis are in fact borne from some structural 
inadequacies of microcredit sector. 

One reason, shared by microcredit organizations in many developing countries, is the non-integration of the 
microcredit into the mainstream of global finances. U NDP estimates that, the 104 worldwide funds that invest in the 
microcredit institutions all over the world have assets of USD 6.5billion.17 Though this seems impressive, the 
microcredit capital forms only a periphery of the global capital flows. 

The second reason is that Pakistan microcredit sector has remained relatively un-commercialized through 
the decade of 2000. The bulk of the funding has been siphoned from donor agencies through the PPAF. This has 
meant that the capital available has not been taken from competitive sources. Relatively cheap capital, 
consequently, should result in a lower rate of return on investment. This is indeed the case. Pakistan has one of the 
lowest returns on capital among the worldwide microcredit sector. 

Figure 5. Average Annual Revenue Earned from Loan Capital 

Average Annual Revenue Earned from Loan Capital 
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Source: Figure 7. Microjinance performance in Pakistan 1999-200518 

The third reason, which is an extension of the above issue, is that Pakistani microcredit sector ranks low on 
self-sufficiency. This means that the heavy reliance on donor capital has precluded attraction by not only global 
capital but also local capitol sources. 

I Figure 6. Financial Sustainability of Pakistan's Microfinance Sector 
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17 UNDP. (2009). Poverty Reduction Discussion Paper. PG/ 2009/ 001. www.undp.org/poverty 
18 Burki, H. and Chen G.(2006) "Microfinance Performance in Pakistan 1999-2005". ShoreBank IntI. USAID. Mi~rofinance 
Connect. www.pmn.org 
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accuracy and where appropriate, be made available to the operational service, however this is yet to be achieved in 

Kenya. For instance, Post clearance records, offence records and chemical analysis records are maintained in hard 

copy and are not entered in the system. This is because of lack of a centralized database. Offences raised used to be 

maintained in the respective offices until 2006 when the risk management unit started to maintain the national 

offences register and developed the template for forwarding the offences to the headquarters. However, chemical 

analysis records, lPR information and some importers and exporters' information is outside the system. This makes 

building of complete profi les very difficult. To solve this, all records should be entered into a centralized database so 

that complete profiles can be built. 

3.4.4. Risk Analysis and Risk Treatment 

In the case of Japan, there is the national and the regional Operation Analysis Staff (OAS). National OAS 

analyzes data and sets national criteria while regional OAS analyzes and sets regional criteria. Analysis is done 

manually.24 The Operation Analysis Staff determine the likelihood and the magnitude oftbe risks using CIS data. 

Tbe OAS will then prioritize unacceptable risks by giving them ratings. First, qualification of importers (risk 

assessment and grouping of importers) is done, and tben comparison between the selectivity criteria and import 

declaration data articles follows . A selectivity criterion is tben installed within NACCS. Due to the sensitivity of the 

information, the officers did not divulge in-depth detai ls of bow this analysis is done. 

DECLARATION OF DATA 

IMPORTER 

CUSTOMS 

Analysis 

of Risks 

~T 
cargo examination 

Source: CuStOIllS and Tariff Bureau, Japan 

Selectivity Criteria 

Docnment 

Examination 

Release 

Tbe risks are treated in three ways: cargo eX31nination (red channel), document examination (yellow cbannel) and 

direct release (green channel). In the case of the United States, in order to analyze risks, Customs identifies the 

areas of Customs activity that represent risk (risk exposure) to Customs. The Focused Assessment (FA) team must 

24 The Tokyo Customs and Tariff Bureau explained that there is no automated software for risk analysis but the staffs have to do the 
analysis using ordinary computer programmes like MS-Access and MS-Excel. 
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relatively low-status jobs including hotel housekeeping, office cleaning, waitressing and 
construction work, etc. 

Figurel 

The economic activity status of the young population by age and sex 
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Source: China Youth Employment Report, 2005 

2.1.3 Long duration of unemployment 

o on study 

o non-economic 
[] unemployed 

o non- regular 

o regular 

According to China Youth Employment Report which reports the situation in year 2005, 
about 72% of young people without job remain unemployed for more than one year. As 
shown in figure 2, only 3% ofunemployed youth are able to find job within one month. 

According to the survey, the median age for the young population to first enter the labor 
market is 20. About 80% of the young people first entered the labor market somewhere 
between 17 to 23 years old, 13% young before 16 years old, only 2% enter the labor market 
after the age of26. For the people entered the labor market before 22 years old, about 15% of 

them started their labor force experience with a period of unemployment, wIllIe almost all 
the persons who entered the labor market for the first time after reaching age 22 started their 
labor force experience with being employed. So the fact is that the earlier the young people 
enter labor market, the easier it is for one to be jobless, and the longer the unemployment 
duration. It is thus vital to keep young people stay in school for long enough period of time to 
avoid an early entry to the labor market and long-period of unemployment. 

- 3 -
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grade awarded and "Five-Star Rating Award" will be given to the schools based 
on the grade they achieved. The Ministry of Education Malaysia uses the 
evaluation results to scrutinize each of the items of evaluation for a 
comprehensive feedback to the schools. Appendix 6 describes the format of 
SKIPS rating system. 

Analysis of the Two Systems 

The fust part of this chapter will discuss the similarities and differences, as 
well as the favorable and inhibiting features of the SKIPS Accreditation System as 
compared to the CIS accreditation system. This chapter then will attempt to 
analyze the implementation of the SKIPS Accreditation System in Malaysia by 
the management process analysis adopting the Phased Planning Method (Ph.P 
Method) developed by Professor Kaoru Okamoto of GRIPS (the National 
Graduate Institute for Policy Studies, Japan). The method is a generally applicable 
as for management analysis process following the seven-step cycle as described in 
Appendix 1. 

Similarities ami Differences of the Accreditation Model Frameworks 

Tbe models used by CIS and SKIPS have six common stages which begin 
with school registration followed by accreditation briefing, school preparation, 
evaluation, award and the outcome of the accreditation, in which some criteria. are 
similar and different from each other as explained in the table below; 

Table 1: The Similarities and Differences of CIS and SKIPS Model 

Stages 

Registration 

Accreditation 
briefmg 

School 
Preparation 

Similarities 

All schools must be 
registered to be eligible for 
accreditation. 

Briefmg and workshop held 
to explain everything about 
the accreditation process for 
school to prepare. 

Guidelines provided 

- II -

Differences 

Fees are impose in CIS 
accreditation but SKIPS 
accreditation is free 

CIS briefing involve other 
school constituent groups i.e. 
parents body, students 
council and goveming body 
but SKIPS only invited 
school representatives (2 to 3 
people) to a series of 
seminars about SKIPS. 

CIS uses Self-Study 
instrument where schools 
prepare for self-evaluation 
for at least a period of 18 
months before accreditation 
is granted but SKIPS only 
provide guidelines during the 
seminar for schools to 
prepare before the evaluation 
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Appendix 7: Comparison of the Subthemes of SKIPS and CIS instruments 

No Subthemes CIS SKIPS 

1 Philosophy, objectives, mission and vision 0 0 

2 Human Rights ~ x 

3 Internationalism 0 !J. 

4 Cultural diversity D. x 

5 Curriculum management 0 0 

6 Life-long learning ~ x 

7 Human resource development 0 0 

8 Teaching and learning 0 0 

9 Academic achievement and examinations 0 0 

10 Leadership quality and professionalism 0 0 

11 Financial management 0 0 

12 Teaching and learning facilities 0 0 

13 Cooperation within school constituent groups 0 x 

14 . Students health management 0 0 

15 Services (e.g. food, transport, cleaning etc) 0 0 

16 Safety 0 0 

17 Clean1ine~s 0 0 

18 Resource centre (e.g. library, media) 0 !J. 

19 Buildings and school setting 0 0 

20 Compliance to related legislations (e.g. Education ~ 0 
Act) 

21 School Advertisement/promotion x 0 

22 Students' DisciplinelBehavior 0 0 

23 School niche area x 0 

24 Co-curriculum activitie.s/achievement 0 0 

Note 0 same indicators evaluated 

!J. partially evaluated 

x not evaluated 
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Appendix A: Figures 
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Figure 1 FOI Inflows, global and by group of economies, 1980-2008 
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Appendix A: Figures 

Figure I : The management structure of a national university before the 
implementation of incorporation 

External 

Management Advisory 

Deliberates on difficult issues in 
respond to inquiries from 
university president 

University 

Vice-president 
Vice-president 

Select the university president 

Source: MEXT 

Internal Representatives 
(Deans, ect.) 

Council 

Deliberates on important items 
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Figure 3: Evaluation process of national university corporations 
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Appendix: Figures 

Figure-I. GDP real growth in Kazakhstan, % 
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Figure 3a 
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Appendix A: Tables 

Table 1. 

Language in Coalition Government statements on Whaling 

Word', dueribmg Words ducribing Ouc,iptJon of Whaling Ev.nts 
GOYlrnm.nt' • • I'ponn Govemmlltnl', propou d 

action 
T lmin Plrlon L," "" WUklvl u, Suon concrtl l. 
2004 (January- ErMI'onmenl "seek an encI" ·comrr.tmenI "OOnllruo to hglll" "figl'«- "...acceptable levol of Cf~"ro R ... iew of modern whale kiling 
M.rch) Minster 10 pro\eel" huma". m*1hod of whale kitrog" met.tod. I)Ibbhed by coali~n of 

'protrac:ed III'Id pa.nI~ dea:hs 140 arimlll'M!'l'are agendas March 
mefe/y to be sold~ on the 2004 Annlv.rsary of end of 
commMiaI/Tlaltltplac'" 
"sIa"1lhtwE..-fer \he g""1 of $0. 

commef'Clal....tWng in AuslJ3lia 

ealed 'sden!Jfoc: whalir"9~ 
"l.meCflsary and ~I.rlabla· 

2004 (April- EfMfOrmen! ".rgues" "'lIgfat1ably" 'com~all'U'll in defiance 01 the Announc.ment of quota Iner,nM 
J~) MifUler 'd~appo il'llll'l9' moralO,;",,' by Norway. leeLard to continue 

who'", 
2004 (Jily. Environmen: "encolJ'Dllo" "slro"ll1v "ptnUO II pormllnenl "An aU,onllO seienco" 'commercial 25th Anniven;ary of conation of 
Sop lQrnborl Ministef criticizing" 'oxpressing inlefn.1tiof\lll bon" slaughtef" "disastrous industry" whali~ m Austrai:. AMuallWC 

concern" meeting JIly 2004 

2004 (October-
Oe<;embo, 
2005 (Jaruary- Efl\Iirormenl "Whale "'ling mothodl "Wha~ng prl!CUCIIlllfO cruel. whales Kiribati joins me IWC 
March) M'mitOf. Foreign ltol.tt be gW8f\ priority take a 101'19 timo to dio' 

Minister considol3lion" 
2005 (Apr»- Envuurment "convey community c:orcem" "Iigll!" "P\.Quo a ponnanenl "simply e>ploiLalJOnEdoH not Aultral~ lead. a delegation 
J~) Minster "di'IIg'OO" "~SUO'"WVk a global ban" b&bng in me 21St eento.ry~¥oterll (dernareho) reproscnting 15 

hillr' "make 'lIp1l1S8l1ations" most people \'II01.tt likll to 1M cotrlltlas to raj" concams abo ... 
",eelr; an efId" "oxtremely whales COlI$lIl'11e<1. not dIoppod 14' Japan. proposal 10 il'lCl'easa its 
disappOinled" "p,omoto ard p ... on dimer tables" "(XI r«irw.oed whale catch in Antarctic wall!fS. "" COII$Cl'llation" "cal 10' th8 expbitation 01 the so-called meeting "majority voted against 
removal of the loophole" scienllnc whai ng loophole ~ l, an proposal thai wol.tt naYIi alowed 

owage" "contilUld oxploitation" thII rHumption of commercial 
who ... 

2005(J~· Erwirormen: "disappOlnling" "IIX!n;II'Il~ "(XI01(Iemn" "sl3uglUt'" "not aeeeptaUie in any !We 'ClPOrts Iceland issuo 01 tlno 
SeptombOf) Mir»ster disapponed" cimmstanees" "not necossary to special permits for scieotific .esearch 

slaugturwhalH 10 lIudy \hom" "no t 
~s.aty 10 )jl v.tWI. in order to 
oblainirtormatlOnon lhatr slOcks 
ard diet" 

2005 (Celobll' - Envrronneru "contin.e 5trong diploma~c "cordomnir"f 'plolonged and (:1Il0l pflCbt8S E lWe meeting Australia. Spain and 12 
DKember) Minister ef{otts" "calon Japan to callSlI ~SSftry .uffllring" Lalin American and Soulhem 

abandon ill plogram" "\ft!orm;IlO1II'1 sciG1ltilic credibility" Hemisphere COl.l11rios sign a 
"campalgn,o l'ighlight the docb rn,ion condllmrling scientific 
flaws" whil ing Austr~llan envin:uvnent 

mini$ler amouncos now fIOrHe,hal 
resoa/ch methods 

2006 (Jaruary- EnvilOrment "commilUld to ondil1g" "whabng LWl(Ier Iho gl.ilo of scien~"c Au. trall:ln resea.e/1 !/Whiled as 

"""') Minister "opposed" "opposa" "formal research" "no ju!ti' ication""no oYidonco thallethal'l)'learch on 
diplomatic proteM" "if I ~rlC basis for tho Ilaughtero' whales is ro' needed 
believed tha, lega' action who"'-
col.tt p ... an end to sciefllrrc 
...t\aing. I wol.tt haye taken 
tha, pa:h" 

2006(Apri~ Er'lVlrorm&nl "Conc&med" "~u;wse" "condemn",," "f'lll"(" ' flndom slaughter of whales" Australia hoSISIWC symposium 
J~) Mirister ·opposed· "Imugh "campaign agllinsr "f'llhting "n.ming me IWC into fOI ...... ,ha, is \We meeting held to diseuss 

inlornalional diplomatic very hard" "fighl.trongly" simply a rubber $lamp for whale Japan's proposed RMS 
effort" "suengthen o.w harvHtir9" Environmen'Minlster lobbies for 
.esolve lind vigo' E more s~rt before Arn.aaJ!WC meeting 
offort. mol O organizatIOn and AnnuIIIIWC m"ting 
mora 11I$01A"CII!I" 

"commitmllRllO porrnanen: 
glob.al whale protaction" 
"pushing ,trongl(" "wof1<lng 
hardEIO ptnua" 

2006(J~-
SIIO,emb~) 

~:~~'":,:~bOr. 
~a~~:allllllry. 
2007 (Ap,il-
J~ 

~~!:;:l 
Source: Compiled from media releases issued by Coalition government ministers 2004-2007. 
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Figure 3 

Gross debt of central government* 
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Figure 4 

General government financial balances 
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