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Figure2
Unemployment duration survey by the ACYF, 2005

Unemployment duration survey by the ACYF
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Source: China Youth Employment Report, 2005

2.1.4 Rural youth in disadvantage

China has the dual urban-rural household registration system. Urban young people in this
paper refers to the youth aged 15-29 with urban household registration and rural young
people refers to the youth aged 15-29 with agriculture household registration. Recent years,
the term “rural migrant workers” is used to refer to the people who come from agriculture

areas to work temporarily, usually non-regularly in urban areas and do not have urban
registration.

Compared with urban youth, the rural young people are in disadvantage in terms of
education level and job opportunity. Figure 3 shows a comparison between the education
level of youth in rural and urban area, from which it can be observed that in rural area, the
majority of young people are under senior high school education while in the urban area the
majority of youth are above senior high education. The percentage of college and university

graduates and post-graduates account for 11% of rural youth, while the number in urban area
is more than 38%.

According to China labor statistical yearbook 2006, the majority of employed young
people in urban area are in the fields such as business service; production, transport sector,
etc. The statistics are unavailable for the rural young labor. According to the survey by the
ACYF, less than 1 % of rural youth remain in agriculture sector. The overwhelmingly
majority are seeking jobs in non-agriculture sector. The occupational comparison is shown in
the graph: rural young people are much more engaged in manual and technical jobs while
urban youth takes more jobs in professional, managerial, administration, and clerical work.
The differences in job opportunities contributed to disparity in wages and working conditions.

= A



ZHENG Fang (MEY08112)

relatively low-status jobs including hotel housekeeping, office cleaning, waitressing and
construction work, etc.

Figurel

The economic activity status of the young population by age and sex
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2.1.3 Long duration of unemployment

According to China Youth Employment Report which reports the situation in year 2005,
about 72% of young people without job remain unemployed for more than one year. As
shown in figure 2, only 3% of unemployed youth are able to find job within one month.

According to the survey, the median age for the young population to first enter the labor
market is 20. About 80% of the young people first entered the labor market somewhere
between 17 to 23 years old, 13% young before 16 years old, only 2% enter the labor market
after the age of 26. For the people entered the labor market before 22 years old, about 15% of
them started their labor force experience with a period of unemployment, while almost all
the persons who entered the labor market for the first time after reaching age 22 started their
labor force experience with being employed. So the fact is that the earlier the young people
enter labor market, the easier it is for one to be jobless, and the longer the unemployment
duration. It is thus vital to keep young people stay in school for long enough period of time to
avoid an early entry to the labor market and long-period of unemployment.
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Table 4
Perceptions of the participants and 7-test/ANOVA & Scheffé for differences in their perceptions on

effects of the placement practice on learnin
—__l"gﬂ" 37 4% 3 Mean JID oF .s"qi
% %

%
1. Ithink the placement practice 1s 1.9 184 168 527 102 3.51

helpful for student’s English (T>S)
learning. Student 2.0 188 173 524 9.5 3.49 97
Teacher 0 0 0 636 364 436 505
Level Subgroups 92 .398
Level A 25 7.5 325 425 15 3.60 922
LevelB 28 83 378 456 5.6 3.43 833
LevelC 12 99 384 395 110 349 .862
10. Students have significantly improved 3.2 225 326 365 5.2 3.18 95 -31 754
their learning achievement. tudent 3.3 223 323 369 5.1 3.18 95
Teacher 0 273 455 182 9.1 309 94
Level Subgroups .19 .824
LevelA 50 163 475 213 100 3.15 .98
LevelB 33 117 56.1 26.1 28 3.13  .780
LevelC 29 11.6 500 308 4.7 323 824
7. With the practice, students understand 1.7 18.1 179 533 89 3.49 95 245 015*
and accept more the teaching content and (T>S)
methods of their teachers. Student 1.9 186 177 540 8.0 3.48 94
Teacher 0 0 273 273 455 418 874
Level Subgroups 22 .803
LevelA 25 88 363 400 125 351 914
LevelB 22 83 383 456 56 344 813
LevelC 0.6 87 384 453 7.0 349 .776
8. With the practice, low achievers 30 235 294 356 84 323 9997 -3.24  .001**
glro ss slowly because of absence of S>7)
igh achieving peers to learn from.
Student 2.9 226 296 363 8.6 3.25 99
Teacher 9.1 636 182 9.1 0 2. .786
Level Subgroups 1.85 158
Level A 1.3 100 425 375 88 343 839
LevelB 28 7.2 500 356 44 332 .787
Level C 0.6 110 436 372 7.6 340 .807
11. 1 think students’ improvementisdue 24 17.1 6.9 52.1 216 3.73 1.06 .56 579
to students’ willingness to learn; no
correlation between the improvement and
the practice. Student 22 173 7.1 522 212  3.73 105
Teacher 9.1 9.1 0 455 364 39 1.3
Level Subgroups 1.09 338
LevelA 25 7.5 375 413 113 351 .886
LevelB 5.0 106 41.7 383 44 327 8%
LevelC 29 99 430 395 4.7 333 .831
12. T think students’ improvementisdue 1.7 162 4.1 542 238 3.82 103 -.60 .547
to students’ learning attitude; no
correlation between the improvement and
the practice. Student 1.5 162 42 544 237 3.83 1.02
Teacher 9.1 182 0 455 273 3.64 1.362
Level Subgroups 1.56 212
Level A 2.5 100 500 288 8.8 3.31  .866
LevelB 2.8 139 483 278 172 323 877
LevelC 29 122 529 250 7.0 321 .853
2. Students feel less stressed inaclassof 3.0 205 132 S3.1 102 347 102 3.76 .003**
similar English levels. Student 3.1 210 133 527 100 345 1.03 (T>S)
: Teacher 0 0 9.1 727 182 409 .539
Level Subgroups 3.27 .039*
Level A 6.3 188 325 300 125 324 1.094 (.041%)
LevelB 39 83 344 483 50 342 865 (C>A)
LevelC 12 105 326 436 122 3.55 .88
4. With the practice, students are more 24 218 274 423 6.0 3.28 95 191 .057
motivated in their interest in learning
English in class. Student 2.4 219 279 423 5.5 3.27 94
Teacher 0 182 9.1 455 273 382 1.079
Level Subgroups .68 506
LevelA 3.8 113 450 325 75 329 903
LevelB 39 133 500 289 39 3.16  .845
LevelC 0.6 116 453 366 5.8 335 .785
6. With the practice, students withgood 3.0 279 274 369 4.3 3.13 97 .82 411
or poor English start to elevate their
interest in their English learning.
Student 3.1 28.1 274 365 4.9 3.12 .98
Teacher 0 182 273 545 0 336  .809
Level Subgroups 33 716
Level A 3.8 225 450 188 100 3.09 983
LevelB . 5.0 161 494 267 28 3.06 .860
LevelC 0.6 186 47.1 302 35 3.17 .79

(continued on next page)
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Table 4 (continued)

I~ 2" 3 47 37 Mean SD {F Slq.
(%) (%) (%) (%) (%) (2-tailed)
3.With the practice, students are more 24 197 294 410 7.6 3.32 95 L.13 .261
focused in class than before. Student 24 199 292 412 73 3.31 .95
Teacher 9 364 364 182 364 924 .
Level Subgroups 1.36 267
LevelA 38 113 438 300 113 334 954
LevelB 33 106 528 306 28 3.19  .790
. LevelC 1.2 93 477 337 81 3.38 812
5. With the practice, students are more 28 272 302 346 52 3.12 96 -1.06 291
active and positive about their English
learning. tudent 2.9 265 305 350 5.1 3.13
Teacher 0 545 182 182 9.1 282 1079
Level Subgroups 1.54 215
LevelA 50 200 375 288 88 3.16 1.012
Level B 44 167 544 21.1 3.3 3.02  .832
LevelC 06 145 529 279 41 320 .757
9. Students are more willing to resgond 6.0 289 326 279 45 296 995 -47 .636
in class. tudent 6.2 285 325 283 44 296 .997
Teacher 0 455 364 9.1 9.1 282 982
Level Subgroups 3.36 .036*
velA 50 250 388 238 75 3.04 .999 (.048*)
LevelB 7.8 21.7 533 161 1.1 281  .838 (C>B)
LevelC 58 140 570 174 538 3.03 885

Note: *P<.05, **P<.01;
* 1=“Disagree Very Much”; 2=“Disagree”; 3="No Opinion”; 4="Agree”; 5="Agree Very Much”.

in that “with the practice, low achievers progress slowly because of absence of high
achieving peers to learn from” (Item 8). In fact, students at a low achieving class are
deprived of the example and stimulation provided by high achievers (e.g. Good and
Marshall, 1984; Persell, 1977). The student group was significantly more concerned
about slow progress of the low achievers than did their teachers (p<.01), denoting
another negative effect of the grouping practice which should have raised the teachers’
attention to.

To examine if the placement practice influences learning motivation of the
students, it is found that 62.7% of the students and 90.9% of the teachers agreed on
that “students feel less stressed in a class of similar English levels” (Item 2),
suggestive of a positive effect on lowering students’ affective filter. Respective 41.7%
and 48.3% of the whole respondents claimed that “with the practice, students with
good or poor English start to elevate their interest in their English learning” (Item 6)
and that “students are more motivated in their interest in learning English in class”
(Item 4). Compared to Item 2 wining a mean of 3.47 (M=3.45 for students /M=4.09
for teachers, these two other motivational effects, though failing to sustain significant
evidences, both still gained a mean of above 3 (see Table 4).

As for the issue of how the placement practice impacts students’ attitude to
learning, the result shows that less than fifty percent of the whole respondents (48.6%)
endorsed that with the practice, students become “more focused in class than before”
(Item 3, M=3.32). A smaller proportion of about two-fifths of the respondents reported
that “with the practice, students are more active and positive about their English
learning” (Item 5) with a mean of 3.12. These findings indicate a somewhat positive
effect of the placement practice on students’ attitude to learning. However, the item of
“students are more willing to respond in class” (Item 9) received the least agreements

13
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(4) and therefore an English placement practice will influence what learners learn;
and
(5) An English placement practice will influence learning in terms of degree of

learners’ motivation/attitude to English learning and affective level.

Table 6
Washback effects of placement practice on English teaching and learning
POSITIVE NEGATIVE
Effects on Learning Effects on Learning
B Learning outcomes B Learning outcomes
The placement practice benefits student’s English No direct correlation between students’ improvement
learning outcomes/achievement albeit not and the practice.
significant.

No significant improvement on English competence.
The placement practice is helpful for students’
English learning. Possible slow progress of the low achievers due to
absence of high achieving peers to learn from.

B Learning motivation/attitude and

affective level B Learning motivation/attitude
Elevating students’ positive attitude towards English Student’s remaining passive in classroom participation.
learning

Increasing students” levels of focus in class.

The placement practice lowers students’ stress level,
especially for low achievers.

Students at Level C become more inclining to
respond in class than those at Level B.
(effect for some learners but not for others)

Effects on Teaching

B Influence attitude to teaching content,
methods, assessment system and practice
measure

Students’ relative less satisfactory attitude toward the

Effects on Teaching

B [Influence attitude to teaching content,
methods, assessment system and
practice measure

placement tests used, the assessment tools and the
scoring system in general.

Students’ understanding and accepting more the Doubt about the fairness of achievement assessment as
teaching content and methods of their teachers. a result of adoption of non-standardized assessment.
Students’ and teachers’ positive attitudes toward the A possibly too positive teachers’ attitude to the
teaching content and methods used. ability-grouping in terms of the 3-level grouping and

o i placement tools for freshmen and sophomores.
Positive attitude towards a 3-level grouping.

Easy to enact interactive teaching—learning
activities. (effect on teaching-learning process)

Constant adjustments made to curricula/programs or
the placement practice: (1) curricular
decision-making of teaching content, changing from
the individual to the collective; (2) the expansion of
placement application from Freshmen English to
Sophomore English. (effect on the program)

And to be exact (6) An English placement practice will influence students’ and




other company which is located in the countries that does not impose the tax. With relation to income distribution,
the concern is about equality in revenue distribution. Usually poor households get the worst impact from the tax
compared with rich households. The impact usually relates to financial problem. For example, with more money
the higher income person is willing to pay more to get better goods and services compared with the lower income
person. This obstacle will be one of main con51derat10ns to OECD member countries in deciding whether the
implement environment taxes in their countries or not.®

In spite of the obstacles faced by OECD member countries, envuonment taxes also bring additional revenue
to their GDP which is almost 2 per cent in average from 1996 to 2006.”' This additional revenue for respective
countries can be seen in Figure 2 below.

. Figure 2. Revenue from Environmentally related Taxes in per cent of GDP
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As shown in figure 2, among the countries, Denmark has the highest additional revenue to GDP from environment
related taxes and also this revenue gradually increased from 1996 to 2006.

One of the OECD member countries which are already implementing the tax is the United Kingdom (UK).
The reason in choosing UK as an example in this paper is because revenue obtained from the tax increased by
around 56 per cent between 1994 and 2003 and also its policy on environmental tax rates was reviewed each
period. There are 8 (eight) environment taxes imposed in UK that has further been grouped into four main
categories: energy product, pollution, resources, and transport. These taxes are duty on hydrocarbon oil, VAT on
duty, fossil fuel levy, climate change levy, vehicle excise duty, air passenger duty, landfill tax, and aggregate levy.
One of those categories is energy product whlch increased significantly by 53 per cent in period 1994 — 2003 from
£17.8 billion in 1994 to £27.2 billion in 2002. ** One of the policies on environment taxes that were reviewed each
period is the policy related to fossil fuel levy (FFL) and Landfill tax.

Data from UK’s HM Customs and Excise as cited by Lin and Francis® states that FFL is levied on
electricity price which uses fossil fuel to encourage renewable energy sources for electricity. At first levied at
period April 1990 — March 1991, FFL rate was 10.60%. This rate was reviewed every period. In period April
1991 — March 1993 rate was increased to 11.00%, however since April 1993 until March 2002 rate was reduced to
0.30%. Landfill tax which was introduced in 1996 is levied to waste that is disposed at a licensed landfill site.
This tax is levied at two rates, lower rate and standard rate. Standard rate is reviewed each period; however the
lower rate is fixed. At first the standard rate was introduced in year 1996, the tax rate was £7 per ton and then
increased at least £3 gradually every period until it reached £35 per ton.

There are some studies on the effect of environmental tax to business activities in OECD member countries.
The studies point out that environment related taxes give a positive effect to the compames besides its negative
effect. Some of these studies are (1) a study in Ireland done by Clinch and Dunne™ which states that environment
related tax which relates to energy will help company change their behavior in using energy to be more efficient

5 OECD, Environmentally Related Taxes in OECD Countries (OECD: France, 2001), 29.

1 OECD, Environmentally Related Taxes, Fees, and Charges, 2006, http://www?2.0ecd.org/ecoinst/queries/index.htm
(accessed June 6, 2009).

52 Emily Lin and Perry Francis, “Industrial Analysis of Environmental Taxes”, (Economic Trends no.609, August,
2004), http://www.statistics.gov.uk/articles/economics_treads/ET609lin.pdf (accessed April 30, 2009).

%3 Ibid., p.57-59.

54J. Peter Clinch and Louise Dunne, “Environmental Tax Reform: An Assessment of Social Responses in Ireland”,
Energy Policy, no. 34 (2006): 959-959, http:// www.elsevier.com/locate/enpol (accessed June 29, 2009).
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Pakistan the biggest reasons for this insularity to Global credit crisis are in fact borne from some structural
inadequacies of microcredit sector.

One reason, shared by microcredit organizations in many developing countries, is the non-integration of the
microcredit into the mainstream of global finances. UNDP estimates that, the 104 worldwide funds that invest in the
microcredit institutions all over the world have assets of USD 6.5billion.” Though this seems impressive, the
microcredit capital forms only a periphery of the global capital flows.

The second reason is that Pakistan microcredit sector has remained relatively un-commercialized through
the decade of 2000. The bulk of the funding has been siphoned from donor agencies through the PPAF. This has
meant that the capital available has not been taken from competitive sources. Relatively cheap capital,
consequently, should result in a lower rate of return on investment. This is indeed the case. Pakistan has one of the
lowest returns on capital among the worldwide microcredit sector.

Figure S. Average Annual Revenue Earned from Loan Capital ‘-l

Average Annual Revenue Earned from Loan Capital
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The third reason, which is an extension of the above issue, is that Pakistani microcredit sector ranks low on
self-sufficiency. This means that the heavy reliance on donor capital has precluded attraction by not only global
capital but also local capitol sources.

Figure 6. Financial Sustainability of Pakistan’s Microfinance Sector J
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Source: Figure 8. Microfinance performance in Pakistan 1999-2005 *°

7 UNDP. (2009). Poverty Reduction Discussion Paper. PG/ 2009/ 601. www.undp.org/poverty .
1® Burki, H. and Chen G.(2006) “Microfinance Performance in Pakistan 1999-2005”. ShoreBank Intl. USAID. Microfinance
Connect. www.pmn.org

110




accuracy and where appropriate, be made available to the operational service, however this is yet to be achieved i
Kenya. For instance, Post clearance records, offence records and chemical analysis records are maintained in harg
copy and are not entered in the system. This is because of lack of a centralized database. Offences raised used to be
maintained in the respective offices until 2006 when the risk management unit started to maintain the nationa]
offences register and developed the template for forwarding the offences to the headquarters. However, chemical
analysis records, IPR information and some importers and exporters’ information is outside the system. This makes
building of complete profiles very difficult. To solve this, all records should be entered into a centralized database sq
that complete profiles can be built.

3.4.4. Risk Analysis and Risk Treatment

In the case of Japan, there is the national and the regional Operation Analysis Staff (OAS). National OAS
analyzes data and sets national criteria while regional OAS analyzes and sets regional criteria. Analysis is done
manually.** The Operation Analysis Staff determine the likelihood and the magnitude of the risks using CIS data.
The OAS will then prioritize unacceptable risks by giving them ratings. First, qualification of importers (risk
assessment and grouping of importers) is done, and then comparison between the selectivity criteria and import
declaration data articles follows. A selectivity criterion is then installed within NACCS. Due to the sensitivity of the
information, the officers did not divulge in-depth details of how this analysis is done.

DECLARATION OF DATA

IMPORTER

CUSTOMS

Document
Examination

cargo examination Release

Source: Customs and Tariff Bureau, Japan
The risks are treated in three ways: cargo examination (red channel), document examination (yellow channel) and
direct release (green channel). In the case of the United States, in order to analyze risks, Customs identifies the

areas of Customs activity that represent risk (risk exposure) to Customs. The Focused Assessment (FA) team must

2 The Tokyo Customs and Tariff Bureau explained that there is no automated software for risk analysis but the staffs have to do the
analysis using ordinary computer programmes like MS-Access and MS-Excel.
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relatively low-status jobs including hotel housekeeping, office cleaning, waitressing and
construction work, etc.

Figurel

The economic activity status of the young population by age and sex

100%
90%
80%
70%
60%
50% B on study
40% O non-economic
30% unemployed
%R?,/ [ non- regular
10%

i = regular

15-19 15-19  20-24 20-24 25-29 25-29

Female Male Female Male Female Male

Source: China Youth Employment Report, 2005

2.1.3 Long duration of unemployment

According to China Youth Employment Report which reports the situation in year 2005,
about 72% of young people without job remain unemployed for more than one year. As
shown in figure 2, only 3% of unemployed youth are able to find job within one month.

According to the survey, the median age for the young population to first enter the labor
market is 20. About 80% of the young people first entered the labor market somewhere
between 17 to 23 years old, 13% young before 16 years old, only 2% enter the labor market
after the age of 26. For the people entered the labor market before 22 years old, about 15% of
them started their labor force experience with a period of unemployment, while almost all
the persons who entered the labor market for the first time after reaching age 22 started their
labor force experience with being employed. So the fact is that the earlier the young people
enter labor market, the easier it is for one to be jobless, and the longer the unemployment
duration. It is thus vital to keep young people stay in school for long enough period of time to
avoid an early entry to the labor market and long-period of unemployment.
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grade awarded and “Five-Star Rating Award” will be given to the schools based
on the grade they achieved. The Ministry of Education Malaysia uses the
evaluation results to scrutinize each of the items of evaluation for a
comprehensive feedback to the schools. Appendix 6 describes the format of
SKIPS rating system.

Analysis of the Two Systems

The first part of this chapter will discuss the similarities and differences, as
well as the favorable and inhibiting features of the SKIPS Accreditation System as
compared to the CIS accreditation system. This chapter then will attempt to
analyze the implementation of the SKIPS Accreditation System in Malaysia by
the management process analysis adopting the Phased Planning Method (Ph.P
Method) developed by Professor Kaoru Okamoto of GRIPS (the National
Graduate Institute for Policy Studies, Japan). The method is a generally applicable
as for management analysis process following the seven-step cycle as described in
Appendix 1.

Similarities and Differences of the Accreditation Model Frameworks

The models used by CIS and SKIPS have six common stages which begin
with school registration followed by accreditation briefing, school preparation,
evaluation, award and the outcome of the accreditation, in which some criteria are
similar and different from each other as explained in the table below;

Table 1: The Similarities and Differences of CIS and SKIPS Model

Stages Similarities Differences
Registration All schools must be Fees are impose in CIS
registered to be eligible for accreditation but SKIPS
accreditation. accreditation is free
Accreditation Briefing and workshop held CIS briefing involve other
briefing to explain everything about school constituent groups i.e.
the accreditation process for ~ parents body, students
school to prepare. council and governing body
but SKIPS only invited
school representatives (2 to 3
people) to a series of
seminars about SKIPS.
School Guidelines provided CIS uses Self-Study
Preparation instrument where schools

prepare for self-evaluation
for at least a period of 18
months before accreditation
is granted but SKIPS only
provide guidelines during the
seminar for schools to
prepare before the evaluation

il
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Appendix 7: Comparison of the Subthemes of SKIPS and CIS instruments

No  Subthemes CIS SKIPS
1 Philosophy, objectives, mission and vision @) @)
2 Human Rights A x
3 Internationalism O A
4 Cultural diversity A x
5 Curriculum management @) O
6 Life-long learning A X
7 Human resource development O O
8 Teaching and learning O O
9 Academic achievement and examinations @) O
10 Leadership quality and professionalism @) @)
11 Financial management @) e
12‘ Teaching and learning facilities O O
13 Cooperation within school constituent groups O X
14 Students health management O @)
15 Services (e.g. food, transport, cleaning etc) O @)
16 Safety @) O
17 Cleanliness O @)
18 Resource centre (e.g. library, media) O A
19 Buildings and school setting @) @)
20 Compliance to related legislations (e.g. Education A O
Act)
21 School Advertisement/promotion x @)
22 Students’ Discipline/Behavior O '®)
23 School niche area x 'e)
24 Co-curriculum activities/achievement @) O
Note ~  same indicators evaluated

A partially evaluated

X not evaluated
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Appendix A: Figures
Bil.USD
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Note. Data source is FDVTNC database (www.unctad.org/fdi_statistics) and UNCTAD estimates.

Source: UNCTAD (2009).

Figure 1 FDI Inflows, global and by group of economies, 1980-2008
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Appendix A: Figures

Figure 1: The management structure of a national university before the

implementation of incorporation
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Figure 3: Evaluation process of national university corporations
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Appendix: Figures

Figure-1. GDP real growth in Kazakhstan, %
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Source: The National Bank of Kazakhstan

Figure-2. Inflation in Kazakhstan 2001-2008, %
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Figure 3a
Government official’s view (N=36)
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Appendix A: Tables

Table 1.

Language in Coalition Government statements on Whaling

Word's describing Words describing Description of Whaling TEvents
Gov 's resy G 's prop
action
Timing Person Language
Weak/vague “Eu—gjtmnﬂcnncmlc
2004 (January- Environment "seek an end” “commitment “"continue to fight” “fight™ "unacceptable level of cruetty” "no [Review of modem whale kiling
March) Minister to protect” |humane methad of whale kiling™ methods published by coalition of
“pratracted and painful deaths 140 animal welfare agencies March
merely lo be soldE on the 2004 Anniversary of end of
commercial marketplace® commercial whaling in Australia
"siaughterEunder the guise of so-
calied "scientific whaling™
“unnecessary and unjustifiabla™
2004 (Aprik- Environment "argues” “reg i "commercial hunt in defiance of the Announcement of quota increase
June) |Minister “disappointing” maratorium™ by Norway, Iceland to continue
(whali
2004 (July- Enviranment “"encourage” "strongly “pursue a permanent "An affront to science” "commercial 25th Anniversary of cessation of
Septembar) M criticizing® "expressing international ban™ slaughter” “disastrous industry™ whaling in Austraia Annual IWC
cancern® meeting July 2004
2004 (October-
D ) )
2005 (January- Environment “whale killing methads "Whaling practices are cruel, whales Kiribati joins the IWC
March) Minister, Foreign should be given priority take a long time lo die™
Minister |consideration™
2005 (Apri- Environment “convey community concern™  [“fight” "pursue a permanent "simply exploitationEdoes not Australia leads a delegation
June) Minister “disagree” "pursue” "seek a global ban™ belang in the 215t centuryEwhere (demarche) representing 15
hak™ “"make representations™ maost peaple would ke o see countfies 10 raise concerns about
“seek an end” "extremely whales consarved, not chopped up Japan's proposal to increase its
disappointed” “promote and put on dinner tables™ “cantinued whale catch in Antarctic waters. wc
canservation® “call for the |exploitation of the so-called meeling - majority voted against
removal of the loophale® scientific whaling loophole Eis an proposal that would have allo
outrage™ "continued explai " the ian of ial
whaling
2005 (July- [Environment "disappainting”™ "extremely “condemn® “"slaughter” "not acceptable in any 1WC reports Iceland issue of three
September) Minister disappointed™ circumstances” "not necessary lo special permits for scientific research
siaughter whales to study them™ “not
necessary to kil whales in order o
obtain information on their stocks
and diet”
2005 (October-  |Environment "continue strong diplomatic “condemning” “pralonged and cruel practices E WC meeting Australia, Spainand 12
December) Minister efforts* “call on Japan to cause unnecessary suffering” Latin American and Southern
abandon its program™ “undermines its scientific credibifity” |Hemisphere countries sign a
“campaign to highlight the declaration condemning scientific
flaws" whaling Australian environment
minister announces new norvlethal
research methods
12006 (January- Environment “commitled to ending” "whaling under the guise of scientific research published as
March) Minister “opposed” “oppose” “formal research” “no justification” “no levidence that lethal research on
diplomatic pratest™ "if | scientific basis for the slaughter of whales is not needed
beleved that legal action whales®
could put an end to scientific
whaling, | woukd have taken
that path™
2006 (April- Environment *Concemed” I “co q" “light” “random slaughter of whales™ Australia hosts IWC sympasium
June) Minister "oppased” “through "campaign against” "lighting "turning the IWC into forum that is IWC meeting held to discuss
international diplomatic vary hard” “fight strangly” simply a rubber stamp for whale Japan's proposed RMS
effart™ *strengthen our ‘harvesting” Environment Minister  lobbies for
resolve and vigor E more support befare Annual IWC meeting
effon, more organization and Annual WC meeting
maore resources”
“commitment to permanent
global whale protection®
"pushing strangly” "working
hardEto pursue™
2006 (July-
September)
2006 (October-
December)
2007 (January-
{March)
2007 (Aprik-
June
2007 (July-
September)

Source: Compiled from media releases issued by Coalition government ministers 2004-2007.
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Figure 3

Gross debt of central government®
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Source: AKK

Figure 4

General government financial balances
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